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Abstract

Background: The growing need to improve student learning is one of the critical concerns at all levels of their
career and professional development particularly in hospitality training. As student learning is embraced, it is
confronted with progressively unique challenges. This study, therefore, set to identify challenges students
experienced during instruction in vocational institutions and workplaces in Uganda.

Methods: A qualitative research approach using a descriptive study design was used. A sample of 18
participants that included teachers, trainers and students were purposively selected from vocational institutions
and workplaces. In-depth interviews were used to collect data. The responses from in-depth interviews were
triangulated from different sources of students, teachers and trainers.

Results: The study found out that student learning challenges affected the instruction process in hospitality
training. Challenges that included ineffective teacher-student relationships and insufficient teacher-student
counselling were effective to facilitate student learning due to the teachers’ heavy workload. The trainers’ use of
demand approach of communication and communication-on-corridor, trainer guidance and student engagement
being confronted by trainers and employees’ limited sharing of ideas and experiences before and after doing the
tasks leading to difficulties in task-specific feedback from trainers affected student learning.

Conclusion: The learning strategies used strategies from vocational institutions and workplaces were not
favourable, sufficient and suitable to facilitate student learning. The teacher-student relationship and teacher-
student counselling were effective to facilitate learning due to the teachers’ heavy workload. The trainers’ use of
demand approach of communication created feelings of fear and a lot of guesswork towards the assigned tasks
and guidance strategies were not in effect to facilitate task-specific feedback from trainers.
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I.  Introduction

The growing need to improve student learning [1] is one of the critical concerns at all levels of their
career and professional development [2]. Student learning is greatly influenced by the quality of teachers and
trainers [3]. Regarding the emerging role of hospitality training, teachers and trainers are required to apply up-
to-date strategies during instruction to be able to unearth student learning challenges [4]. In this study, student
learning challenges denote all-encompassing disruptions of students not being able to demonstrate or participate
effectively during instruction in the two learning arenas [vocational institutions and workplaces]. Universally,
studies that point to student learning indicate that several strategies have been specifically engineered by
teachers and trainers to support critical thinking as the new trend, increase interaction and engagement with
peers and teachers [5], provide students with frequent feedback and offer students the opportunity to apply their
learning situation, stimulate impactful and meaningful learning experiences[6], encourage higher levels of
student performance, and motivate students to practice higher-level critical thinking skills [7].

Although several studies acknowledge the strategies used to enhance student learning, [8] and [2] have
noted that it is confronted with challenges of lack of teacher-trainer collaboration and cooperation between
vocational institutions and workplaces to enable the combination of different types of learning. Other student
learning challenges include lack of motivation [9], career counselling [10], the attitude of parents [11],
community perceptions [2], teacher and trainer competence [11], inadequacies of infrastructure resources [12].
Based on the above-mentioned challenges, [1] argued that improving student learning in vocational institutions
and workplaces as a way of developing and strengthening knowledge skills and practices has therefore attracted
a lot of attention. This, therefore, calls for an in-depth understanding of student learning challenges in vocational
institutions and workplaces for hospitality training.
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The benefit of effective student learning as a shared responsibility between vocational institutions and
workplaces [13], improves cooperation and in particular hospitality training between vocational institutions and
workplaces. Developed countries have strengthened student learning through the use of a combination of
different types of student learning to increase essential and practical skills [14]. For example, countries such as
Norway, Germany, Switzerland and Austria have adopted long-term and formal partnerships dual or
apprenticeship systems between vocational intuitions and workplaces [15]. This cooperation enables the use of
specific strategies and instructional practices that promote student learning as they permit them to feel
comfortable, confident and allow them to form their own learning experiences during the learning process [7].
According to [2], vocational institutions rely on workplace training for students to critically reflect upon the
challenges they are confronted with during instruction and find solutions for them during further training. As
[16] opined that the need to take into account life-like learning activities for critical reflection and solution
provision in vocational institutions were vital to allow student learning in workplaces. However, in Uganda,
there are limited scholarly studies conducted and published on student learning challenges during instruction
aligned with vocational institutions and workplaces in the hospitality industry. Therefore, to identify the student
learning challenges within the hospitality industry, this study was guided by the following question:

What learning challenges do students experience during instruction in vocational institutions and workplaces in
Uganda?

1.2 Student learning and Hospitality Training— the Ugandan Perspective

The three-year National Diploma in Hotel Management (NDHM) as one of the vocational programs in
Uganda was the focus of the study. The overall objective of the program is to equip the students with adequate
knowledge, skills and positive attitudes that will enable them to become productive citizens by giving them
essential and practical skills which will earn them a living and develop their personalities [17]. According to
Muganga and Ssenkusu [18], a gradual teaching transformation from teacher-centered methods to student-
centered approaches in which student learning is one of the key issues in vocational institutions is emphasized.
To ensure effective student learning, the NDHM has got strategies that include group work, lectures,
demonstrations, discussions, and presentations [17]. However, challenges of lack of funding; resource
limitations, infrastructural challenges and high student-teacher ratios and high enrollment have affected student
learning [19], depriving students of the appropriate and adequate training in the workplaces [18]. Workplace
training is a practicum that is a vital component of the NDHM program during which the students are expected
to appreciate the importance of human relationships, attitude towards work, and self-confidence [20]. Each
student is supposed to be supervised by both the teacher and the trainer who collaborate during the duration of
the training for mentoring purposes.

1.3 Theoretical Framework

To gain in-depth insight into the study, the boundary crossing theory developed by [21], [22] was
employed. The boundary crossing theory emphasizes analysis of two interacting activity systems as boundaries
between activity systems enable subjects to take expertise in one learning arena and expand it to an adjacent
functional arena in the same occupational field to enable them to learn better. Supported by studies of [23] and
[24], object interaction of two interconnected activity systems generates a partially shared object, develops new
patterns and contradictions within the units of analysis due to the motive for the execution of activities. These
contradictions that are historically accumulated by structural tensions within and between activity systems are
regarded as a source of disturbances that create system instability and give rise to transformation in the object
and motive of the activity that acts as sources of change and development [25]. [26] argues that the constantly
growing and changing activity systems result in new problems and expect limited solutions can be quickly
turned into routine repeatable procedures. However, boundary crossing being largely dependent on the subjects'
effective use of appropriate tools to enable them to deal with new situations [25], [27], demands professional
expertise to encounter new challenges [21]. According to [27] vocational institutions need to prepare their
teachers as agents of boundary crossing between the vocational institutions and the workplaces to be able to
bring new well-defined intellectual and practical tools as well as insights into the processes of change.
Particularly related to the hospitality industry as one of the fastest-growing industries [28], requires to students
develop their essential and practical skills in vocational institutions and further strengthen them in the
workplace. However, students are challenged with several disruptions that do not enable them to demonstrate or
participate effectively during instruction. Therefore, without understanding the nature of learning challenges
students experience during instruction in vocational institutions and workplaces, their ability to develop and
strengthen their essential and practical skills could be affected. The boundary crossing theory is linked to student
learning challenges: vocational institutional based student learning challenges and the workplace-based student
learning challenges.
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1.4 Students learning Challenges in Vocational Institutions and Workplaces

From the reviewed literature, student learning challenges were identified ] and considered because they
directly affected them in both vocational institutions and workplaces. In this subsequent section, | build on the
current categories to deliberate on student learning challenges of student demotivation, teacher-student
counselling and guidance teachers’ perceptions during instruction in vocational institutions [2], [9], [11. In
workplaces Generally, literature indicates that challenges of student learning include student induction [20],
[43], trainer guidance and support and student engagement [44].

1.4.1  Vocational Institution-based student learning challenges
1.4.1.1 Student Demotivation

According to [9] vocational education and training (VET) programs are for students with inferior
grades and low performing students [1], [29]. In Uganda [30] and [18] in their studies revealed similar findings
but further also highlighted the outdated instructional practices from the outdated curriculum as could be one of
the student learning challenges. However [31] argued that levels of students motivation were dependent on
whether students liked their teachers, the degree to which they were engaged during instruction and how down
to earth the teachers were. However in Uganda, little is also known about teacher-student relationships during
instruction. Whereas this teacher-student relationship provides a compassionate underpinning for longstanding
student learning [32], literature indicates student learning fluctuations in developing countries like Uganda are
attributed to several factors that include; low attainment and underachievement [33], a reduced sense of
belonging to vocational institutions [34], student disruption in classrooms [35], absence and non-attendance for
learning [36], lack of attentiveness [34], lack of participation in the classroom [5] and misbehaviour and
exclusion [2].

1.4.1.2 Teacher-Student Counselling and Guidance

Teachers’ counselling and guidance of students in VET plays a vitally important role in encouraging
students learning during instruction [2]. However, [33] attributed the low interest and enrolment in VET to a
lack of awareness of the vocational programs and career opportunities. Subsequently, in hospitality training,
Eunice et al [10] also argue that counselling is crucial for students to investigate in selecting their professional
career based on strengths, weaknesses, resources and opportunities. [36] explains that students go who through
stress and feelings of hopelessness tend to impact negatively on their career development or preparedness to
further training. Akin to [1] argued that teachers inadequate counselling among VET students influence their
career exploration behaviours. Hospitality training is dependent on the teacher-centred approaches [18] could be
affecting student learning during instruction.

1.4.1.3 Teachers’ Perceptions

Whereas VET programs are developed to improve student learning for further training [9], teachers
emphasize academic achievement rather than the essential and practical skills as well as the interest of students
[32]. Various literature about student learning acknowledges that students recognize constructive social support
from their teachers [37], they show increased academic interest and higher levels of engagement compared to
peers without such relationships [38]. Whereas studies haven’t been conducted on students acknowledgement of
productive social support from their teachers in hospitality training, [11] and [9] opine that negative feedback
and negative perception influenced by the teachers cause low esteem, create fear, teacher-student and
victimization among students during learning. On the other hand, [12] in their perceptions and satisfaction with
online learning versus traditional face-to-face instruction also indicated that education is in a state of crisis as a
result of many of the challenges that include budget cuts, increased teacher workload, diminishing quality, the
rationalizing of faculty, and the revamping of the curriculum to fit the needs of student learning. In Uganda [30]
and [39] [18] in their studies revealed similar to [12]. In addition, Uganda’s case obsolete traditional learning
processes have rendered student learning passive which calls for identifying their challenges during instruction.

1.4.2  Student learning Challenges in Workplaces

Recognition and interest in workplace training as a rich student learning environment has grown in
recent decades due to the changing character that work is associated with learning has been almost universally
accepted [40]. Several educational programs which support the association of workplace training have been
applied in many countries, and governmental agencies and universities have endowed this fundamental
recognition [41]. Similarly in Uganda, hospitality training as one of the educational programs that promote
student learning in workplaces have been acknowledged to facilitate students essential and practical skills based
on industry requirements [42].
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1.4.2.1 Student Induction for Workplace Training

According to literature the issue of whether students undergoing workplace training should be inducted
into the workplace culture at the beginning has been of interest [2], [45], [46]. [47] has argued that student
induction to workplace training assists students to adjust and feel comfortable in the new environment, inculcate
in them the ethos and culture, build bonds with peers and trainers as well as expose them to a sense of larger
purpose and self-exploration. Although Uganda’s [20] argued that before student induction to the workplace,
students developed competencies from vocational institutions that ought to be applicable in the world of work,
student induction challenges related to workplace training remain unknown. Akin to [48], appropriately planned
induction strategies for workplace training teach the students undergoing training about the environment in
several departments and connects them with the people in it. Whereas these strategies remain unknown in
Uganda, [46] and [45] argued that they were meant to engage students in workplace policies, processes,
practices, culture and values before the regular training started. While stressing the planning of induction
processes for students [49] argued that they should be coherently systematized from simple to complex
concerning workplace interest.

1.4.2.2 Trainer Guidance and Support

Trainer support in workplaces significantly affects training transfer [40], [50]. Trainer guidance and
support for student learning in workplaces are done through close guidance [51], direct interaction between
trainers and students [20], more experienced workers and students [40], dialogues and group discussions aimed
at assisting students to assess the scope and the limits of their knowledge and the possibilities of its transfer to
new situations [40]. Similarly, [50] also observed that trainer guidance and support could take place through
briefings, questions and answers, learning events and task delegation. In Uganda, as far as trainer guidance and
support is concerned, different strategies have been used to facilitate student learning in workplaces, how they
are used in hospitality training is scanty and unknown.

1.4.2.3 Student Engagement

Regarding time for students to engage in training activities and tasks, [52] and [53] recommended the
demand for workplaces to access and plan training by involving trainers and students. Although [20] argued that
sequencing of tasks in workplaces in which learning was enhanced has taken precedence as a means to provide
of achieving the anticipated success, amidst the world of work complexities, the processes of student
engagement remain unknown in Uganda. [20] argued that work had to become learning and learning had to
become work. This calls for trainers need to be apportioned adequate time to plan for teaching and training to
improve student learning. Akin to [54] study comparable findings were identified the significance of timely and
guided intervention by the trainer in helping the students to understand the nature of the difficulties they are
facing in particular tasks were further indicated. As opined by [55] and Lambert [56] teachers as boundary
agents require thorough preparation to be able to use new well-defined intellectual and practical tools in form of
experiences and knowledge to provide hands-on guidance, establish good relationships with the students as well
as motivate them.

I1.  Methodology
3.1 Research Design
The study adopted a qualitative study approach of descriptive design [57] to provide an in-depth
understanding of the study. Being qualitative in nature, the descriptive design enabled us to observe, interview
and describe the behaviour of participants without influencing them in any way. The students in vocational
institutions and workplaces were located as the main units of analysis.

3.2 Sampling Strategy

Purposive sampling was used to gain access to 18 participants from two vocational institutions and two
workplaces to gain a deeper understanding of the study. The teachers and trainers had an experience of eight to
twelve years of teaching and training experience, prominently known and had exclusive training in hospitality
institutions and workplaces. Students from two vocational institutions who were finalists of the national diploma
in hotel management and underwent workplace training for a period of ten weeks at the end of the second
semester were also purposively selected. These final year students were later followed during their workplace
training.

3.3 Data Collection

In-depth individual interview guides that consisted of both semi-structured and open-ended questions
were used to conduct interviews for about 45 to 60 minutes on the majority of the participants. Interviewees
voluntarily and spontaneously comfortably expressed their opinions. The interview questions focused on the
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following: challenges students experience during instruction in vocational institutions and challenges students
experience during instruction in workplaces. Four sets of interview guides were used; categorised based on the
respondents’ roles and positions. The responses from in-depth interviews were triangulated from different
sources, that is, students in vocational institutions, students undergoing workplace training, teachers and
trainers. These helped to improve the credibility and validity of the study findings [58].

3.4 Participants of the study

All participants from two vocational institutions and workplaces voluntarily accepted to participate and
shared their experiences to completion of the scheduled study interviews. Participants included twelve
hospitality teachers (six from each vocational institution), four supervisors (two from each workplace) and eight
students from the vocational institutions (four each from each vocational institution). The eight student
participants (four from each vocational institution) were divided into two to form four groups of two members
each to get detailed and relevant data for analysis in each learning environment. The use of small groups gave
student participants more time to talk, feel comfortable and express themselves freely as we gained more insight
into the study.

35 Data Analysis

All interviews were conducted in English, audio-recorded and later transcribed into text and read
carefully as a whole to understand the participants’ perceptions and excerpts for further analysis were selected
based on how they satisfied the categories of data. Key themes of student learning challenges in vocational
institutions, student learning challenges in workplaces and students solutions to the challenges were used to
categorize common and recurrent patterns in line with the theory of boundary crossing [59]. To validate data, a
comparison of findings from participants from vocational institutions and participants from workplaces showed
some consistency. Furthermore, cross-examining of the transcribed data was done with the study participants for
purposes of data reliability and validity. [59] support respondent validation as a source of ensuring
trustworthiness in qualitative data. To connect to theoretical validity of the theory of boundary crossing was read
and summarized to enable the logical organisation of data. To connect to ethical validity, approvals were
obtained from the Norwegian Centre for Research Data (NSD) and the Uganda National Council for Science
and Technology (UNCST) concerning ethical considerations relevant to obtaining data from participants. Also
in reporting the data confidentiality and anonymity were maintained.

I11.  Results
3.1 Student learning Challenges in VVocational Institutions
3.1.1  Student Demotivation
Whereas the NDHM had strategies that included group work, lectures, demonstrations, discussions, and
presentations strategies to facilitate student learning when asked what challenges they students experienced
during instruction in vocational institutions,
Student group 1 said “No matter how much you try to understand any activity given by the teacher, there are
times when you fail to understand it, and when you ask some class members they shout at you. In student group
2, one student said “Sometimes fellow students laugh at the responses that we give, showing that the questions
we ask are irrelevant” while the second student mentioned that “Because we are many in class, the teachers
sometimes shout at us when we ask questions”
In the second vocational institution, a student of student group 3 said that during instruction, each group was
assigned to handle specific activities especially during practical sessions which affected competence acquisition
in other groups. In the account surrounding the interview, the student stated:
T for the case of the practical sessions, the teacher assigns each group with specific activities, questions Or
recipes to handle. So the problem is, in case you are not in the other group, you may not get to learn the other
activities, questions or recipes ”.
However, the student was silenced by another in the same student group 3 by saying that he was supposed to get
help from a colleague when group activities were going on. Talking about this issue, the student said:
“That’s how it is but you are supposed to get assistance from a colleague in a different group to elaborate to
you how the recipe was done in the other group and you also elaborate to him/her how your recipe was done.
As simple as that..... If you want, try it on your outside classroom”
Key findings of student learning challenges that contributed to their demotivation during instruction in
hospitality institutions included teachers shouting at students after failing to understand activities given to them,
students laughing at fellow students after giving responses and asking that seemed irrelevant, reduced sense of
belonging in the class and dissimilar tasks assigned in similar sessions and not rescheduling them.

DOI: 10.9790/7388-1201014757 www.iosrjournals.org 51 | Page



Student learning Challenges in Uganda: Hospitality Training

3.1.2  Teacher-Student Counselling and Guidance

Whereas students experienced career counselling challenges, their responses significantly differed. In one
vocational institution, they reported feelings of guilt and shame while in the second vocational institution,
students expressed feelings of embarrassment and fright. In the following excerpts:

Student group 1 said, “No matter how much you approach a teacher to talk to get direction towards improving
our studies, they say they are very busy. It makes us afraid to approach them”.

Student group 2 mentioned: we fear to ask questions because when we do, some teachers or students use words
that are not friendly. It is so hurting when you are not listened to ”

In the second vocational training institution, two discrete explanations. In their accounts of the events
surrounding the interview, the following elements were highlighted:

Student group 3 stated: “When we the weak ones try to ask questions related to our hospitality career, the bright
students say we are embarrassing them with obvious questions about our future profession and this scares me”
Student group 4 said “.............. When you ask questions about our hospitality career, many times the teacher
looks at you with a sharp eye and this makes us get scared ”

To confirm the students’ responses, when asked for teacher-student counselling and guidance, teachers’
unanimous findings insisted on heavy workload due to the gradual increase of students and limited or no time to
counsel them professionally.

From the findings of the study, key aspects of student learning challenges that affected teacher-student
counselling and guidance in vocational institutions included students being afraid of approaching busy teachers
for guidance in their studies, students fearing to seek career guidance from unfriendly teachers, students fearing
to inquire about career guidance in hospitality training for fear of embarrassment from both teachers and
students, students getting scared of the teachers’ sharp eye when they asked about the hospitality training career.

3.1.3  Teachers’ Perceptions

To further validate students’ findings teachers were asked the challenges they encountered during instruction to
ensure student learning, a variety of perspectives were expressed in the following excerpts.

Teacher 1 said “There is a steady increase in numbers of students for both week and weekend programs yet the
facilities are not enough to accommodate them. Teacher 2 stated that “The mindset of the students is negative.
Some of these come without prior career guidance”. Similarly teacher 8§ said “....... the recruitment of students
to offer the hospitality program as a last resort affects their mindset”. Teacher 3 asserted that “It also starts
from home with parents whose mindset is and think and call their children failures” Teacher 4 stated that “The
only challenge we have are the numbers, the numbers are big and the teacher to student ratio is
quite.......... some classes let’s say 45, 70 quite a big number”. Teacher 5 added that “........classes are big and
breaking their impacts on the other classes your meant to teach and also on your contact hours remain the same
as a result you have a big workload”. Teacher 6 mentioned that “But some students come for the sake of the
parents, they say someone sent me.... we have people of that kind ....... Teacher 7 mentioned, “There are
students who were forced to offer this course so they come with that negativity”. Teacher 9 said “Some of them
come with good grades without a background in home management, home economics or nutrition and catering,
meaning that are ignorant in aspects of hospitality. Some just come straight from senior 6 or senior 4 and
because they failed almost all the subjects, the only option is hospitality..... Teacher 10 said, “In the beginning,
it is a bit challenging to first give them the skill because some are student slow learners and some are fast
learners”.

In summary key findings of teachers’ challenges, they encountered during instruction to ensure student
learning included a gradual increase in the numbers of students that enrolled for the hospitality programs and big
teacher-student ratio, negative mindset of students due to being referred to as failures, lack of interest for the
hospitality training program and heavy instruction workload.

3.2 Student learning Challenges in Workplaces

3.21  Student Induction

When asked what challenges they experienced during induction in workplaces, students indicated varying
views. Some of the students did not exactly give their perceptions about challenges but instead reported the
procedures of induction in the workplace.

Student group 1 said “trainers orientate us for a Week [...] inform us about the way they do things and how our
training will run for ten weeks but before that they must accept us” the second student in the same group added,
“Trainers tell us what is expected as soon as they come into the workplace.

Student group 2 stated, “At the beginning of the training trainers teach us about the workplace rules and
procedures so that if you don’t follow them you are sent away". They also quickly added that “we sometimes
don’t understand the way they communicate to us [...] we are told what to do from the corridor which is
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strange” They also expressed fear of the demand approach the trainer used while communicating to them. They
said “we are sometimes afraid of trainers who give instructions using a demanding approach especially on busy
days [...]the trainers’ communication style is completely different”

Student group 3 mentioned “the trainers teach us what is expected, how things are done and the culture of this
place at the beginning of the training. They also quickly added that “After that, the trainer helps to design a
work plan which we must follow step by step for the tasks in each department to be done”.

Student group 4 said “as soon as we arrive [...] we tour the workplace for a week while the trainer tells us the
general do’s and don’ts, how they operate while expecting no mistakes”, they further added that “ but the way
they communicate [...] one has to think fast and where possible make adjustments”. They also expressed that
“we have to guess what the trainer expects us to do and this leaves us to sometimes seek nearby help”

Although key findings of student learning challenges during workplace training included not being able to
understand the workplace communication processes, keeping time while performing tasks and lot of guesswork
required to understand the assigned activities, the feeling of fear created as a result of the trainers using the
demand approach during communication as well as communication of the expected tasks on the corridor,
students acknowledged induction to understand workplace culture, processes, practices, culture and values.

3.2.2  Trainer Guidance and Support

When asked what challenges they experienced during induction in workplaces, trainers indicated varying
discourses.

Whereas WS #001 said: “students do not understand and adapt to our rules”.

WS#002 mentioned that “whereas every week the students are briefed about our values to support them engage
in tasks, their attendance is challenging ”.

WS#003 stated “we do team feedback to ensure students ask questions and share strengths and challenges they
encounter but they can’t express themselves”

Similarly, WS #004 also said “we do team feedback to support student dialogue but even if you create an
environment of asking questions, they keep quiet”.

Key findings of the study indicated that trainers experienced challenges of students failing to understand and
adapt to workplace rules, irregular attendance of briefings and not being able to express themselves.

3.3.3  Student Engagement
Responses of the same students while undergoing workplace training showed varying discourses about student
engagement to facilitate student learning.
Student Group 1 reported that “when we are assigned tasks, we can discuss, participate and share ideas and
experiences for a short time with both trainers and employees’ before and after doing the tasks.
Student Group 2 stated °....it is not easy for us to share ideas and knowledge before and after doing the tasks ”.
Student Group 3stated that “the workplace supervisors and employees’ rarely share experiences, which
makes it difficult for us to ask questions and request feedback”.
Student Group 4 highlighted the challenge of task-specific feedback. They said “when supervisors
assign us with tasks, they do it so quickly and we find it difficult to follow and understand the procedures”
Key aspects of the study indicated that student engagement challenges included limited sharing of ideas and
experiences of trainers and employees’ before and after doing the tasks and difficulties in task-specific feedback
from trainers.

IV.  Discussion

4.1 Student Demotivation

Findings of the study found that student learning in hospitality institutions was challenged by
demotivation. Contrary to what [31] categorized as levels of students motivation being dependent on teacher-
student relationships during instruction, teachers shouted at students after failing to understand activities given
to them. Teachers shouting at students during instruction could be attributed to fatigue. This could result in a
negative teacher-student relationship, leading to undesirable behaviours. Similar to what [9] and [34] indicated
as the would-be negative feedback, students laughing at fellow students after giving responses and asking that
seemed irrelevant, reduced sense of belonging in the class and dissimilar tasks assigned in similar sessions and
not rescheduling them-student relationship. Thus as suggested by Prewett et al. [32] and Cooper [35] teacher-
student relationship has to provide a compassionate underpinning for longstanding student learning regardless of
Banerjee (2016) and Chinyere et al. [29] argument of VET programs as the second choice after university is for
students with inferior grades and low performing students. Once the teacher-student relationship is improved in
hospitality training, students are motivated to engage and participate during instruction.
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4.2 Teacher-Student Counselling and Guidance

Although findings confirm [1] argument of teachers inadequate counselling among students influenced
their career exploration behaviours, [2] argued it played an indispensably significant role during instruction. As
observed by [10], teacher-student counselling and guidance in hospitality training are central for students to
scrutinise their fears of approaching busy teachers, relating with unfriendly teachers, being embarrassed teachers
and students, getting scared of the teachers’ sharp eyes when seeking teacher-student counselling and guidance.
Although [33] attributed the low interest to a lack of awareness of the vocational programs and career
opportunities, it is worth noting that the students feel hurt and afraid of responses from fellow students and
teachers when seeking teacher-student counselling and guidance in hospitality training. Thus, in situations
where students are afraid of approaching busy and unfriendly teachers for hospitality career counselling, they
need to learn how to face their feelings of hurt and not be afraid to deal with them. Whereas [36] proposal of
students going through stress and feelings of hopelessness impacted negatively on their career development,
confronting difficult situations in hospitality training is a good way to have a healthy environment during
student learning.

4.3 Teachers’ Perceptions

Drawing on the teachers perceptions in hospitality training, it appears that they encounter several
challenges during instruction to ensure student learning. In contrast to [9] and [2] argument of developing VET
programs to improve student learning for further training, teachers highlighted challenges of gradual increase of
students that enrolled for hospitality program that contributed to the increased workload as proposed by [12].
Gradual increase in student enrollment in hospitality institutions can be overwhelming for teachers because they
need to spend too much time trying to instruct, reinforce and remediate essential and practical skills for each of
the students. In support of [26] notion of constant transformations being quickly turned into routine repeatable
procedures, it is also important to note that in any hospitality institution, regardless of the size classroom,
teachers have a broad range of instructional strategies to ensure effective student learning. Akin to [31] and [11]
arguments of limited social support from teachers, findings reflected students negative mindsets due to being
referred to as failures, lack of interest in the hospitality training program. Therefore, instead of emphasizing
academic achievement in hospitality training, teachers need to allow students to perceive their teachers' social
support to upsurge academic interest and higher levels of engagement. Effective and regular sensitization of
students is fundamental to providing students with constructive career development opportunities to enable them
to make suitable decisions about the hospitality [NDHM] program.

4.4 Student Induction for Workplace Training

The main findings of student induction revealed an indication of what [46], [45] and [2] described as
objective student induction to the workplace culture, processes, practices, culture and values at the beginning of
training. Similarly, findings also suggest [47] argument of student induction at the beginning of the workplace
training inculcates in them the values, beliefs, culture, build bonds with peers and trainers and exposes them to
a sense of larger purpose and self-exploration. However, how trainers attempt to ensure student induction shapes
task performance contrasted [49] notion of coherent and systematic processes from simple to complex
concerning workplace interest. The trainers’ use of demand approach communication that creates the feeling of
fear and communication on-the-corridor that leaves students with a lot of guesswork to understand the assigned
activities affect student induction especially at the beginning of the training need to be re-planned and adjusted
as articulated [48]. Whereas [20] advocacy for students development of competencies in vocational institutions
before induction in workplaces is vital, it is also imperative that trainers create comfortable training
environments as well as organize effective strategies at the beginning to enable student induction comfort
ability.

4.5 Trainer Guidance and Support

Main findings of trainer experienced challenges in the process of guiding and supporting students.
Whereas [50] and [40] highlighted that trainer support ominously affected students training transfer, challenges
of students failing to understand and adapt to workplace rules, irregular attendance of briefings and not being
able to express themselves were highlighted. As [51] encouraged, trainer guidance and support for student
learning in workplaces should be done through close guidance, direct interaction between trainers and students
dialogues and group discussions to assist students to assess the scope and the limits of their knowledge and the
possibilities of its transfer to new situations.

4.6 Student Engagement
Main findings of student engagement revealed challenges of limited sharing of ideas and experiences
trainers and employees’ before and after doing the tasks and difficulties in task-specific feedback from trainers.
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Contrary to what [52] and [53] highlighted as planning for time and sequencing of tasks as requirements for
students to engage in training activities and tasks, student engagement challenges of limited sharing of ideas and
experiences trainers and employees’ before and after doing the tasks and difficulties in task-specific feedback
from trainers in hospitality training were identified in the study. Trainers need to separate work from learning as
well as apportion adequate time for learning to ensure effective student learning processes. If students are
apportioned by the trainers, it will support them in understanding the nature of the difficulties they are facing in
particular tasks that are assigned to them.

V.  Conclusion

The study aimed at identifying learning challenges students experienced during instruction in
vocational institutions and workplaces in Uganda, particularly hospitality training. Based on the findings the
following conclusions were drawn:

The learning strategies used strategies from vocational institutions and workplaces that student
motivation, teacher-student counselling, teachers’ perceptions, student induction, trainer-student guidance and
support and student engagement used to ensure effective instruction are unfavourable, insufficient and
unsuitable to facilitate student learning particularly for hospitality training.

The teacher-student relationship and teacher-student counselling are effective to facilitate learning due
to the teachers’ heavy workload which impacts negatively on students’ career development. The trainers’ use of
demand approach of communication to understand workplace culture as well as trainers’ communication of
expected tasks on the corridor left students creates feelings of fear and a lot of guesswork towards the assigned
tasks. The guidance strategies used by trainers affect student learning. Finally, student engagement in the
workplace is confronted by trainers and employees’ limited sharing of ideas and experiences before and after
doing the tasks leading to difficulties in task-specific feedback from trainers.

VI.  Recommendations
The following recommendations that aimed to identify learning challenges students experienced during
instruction in vocational institutions and workplaces in Uganda were drawn from this study
1. Teacher-student relationship plays a vital role in student learning. Therefore teachers need to provide an
empathetic foundation during instruction to facilitate student learning. This, in turn, will motivate students to
engage and participate during instruction
2. Students need to learn how to face their feelings of hurt and deal with them. They also need to know how to
approach fellow students, teachers and trainers for support and help. Confronting these mentioned difficult
situations is a good way to have a healthy environment during instruction.
3. In the workplace during student induction, trainers should not only focus on training workplace culture and
fostering competencies. They also need to create comfortable training environments as well as establish
operational strategies at the beginning of student induction to enable comfortability.
4. Trainers need to separate work from learning and apportion adequate time for learning. This will enable
effective student learning processes whereby they will be able to comprehend difficulties they are faced with in
particular tasks that are assigned to them.
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